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Abstract: The corruption crisis in Indonesia has reached a dangerous level and must receive attention from 
all parties, including higher education institutions. Otherwise, it could lead to destruction in Indonesia. 
Despite focusing merely on describing anticorruption education ecosystems in religious universities, this 
study is significant for Indonesia's sustainable growth. Hence, this research aims to identify anticorruption 
education ecosystems at State Islamic Universities (PTKIN) in Indonesia. Using a descriptive quantitative 
method, the data was collected through a questionnaire with the indicators: (1) anticorruption value-
creating networks; (2) a clean and transparent governance system, and (3) collective awareness of the need 
for a movement to fight corruption (shared logic). The questionnaire was distributed to Vice Rectors II 
(general administration, planning and finance) and the Heads of the SPI (Internal Supervisory Unit) at 
PTKIN. The results of this research proved that the characteristics of the educational ecosystem at PTKIN 
were quite supportive of anticorruption education, with an average score of 3.4833 (score category C). This 
finding still did not meet community expectations. Therefore, to create a better anticorruption education 
ecosystem, tighter laws and dedication from PTKIN leadership were required. 
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Introduction 

Corruption in Indonesia has reached an alarming stage (Diansyah et al., 2011; Hakim, 2012). 
This concern is due to corruption becoming a transactional practice that is considered normal 
(banality) and is entrenched in everyday life (Manurung, 2012; Umam, 2014). There are also signs 
that the government's commitment to anticorruption initiatives is deteriorating. Even though the 
Corruption Eradication Commission (KPK) was formed in 2002, the group has not been able to lift 
Indonesia's position out of those of the most corrupt countries in the world. Based on survey data 
from 2021, Indonesia's corruption perception index score was 37 and was ranked 102nd out of 
180 countries surveyed - below Tanzania (94), Sri Lanka (94), and Timor Leste (86) (Corruption 
Perceptions Index, 2020; Sumaryati, 2020). 

Corruption, or riswah/ghulul in religious terminology, refers to the act of misusing power or 
authority for personal benefit, including but not limited to monetary gain (Begovic, 2005; 
Gusnardi, 2014; Iyanda, 2012). Based on its form, corruption is not limited to "bribery" (Hamzah, 
1984), but according to the Corruption Crime Law (2002) takes the form of: (1) Breaking the law 
to enrich oneself and harm the State, (2) Abusing authority for one's own interests. and can be 
detrimental to the State's finances, (3) Bribing civil servants, (4) Giving gifts to other parties 
because of their position, (5) Accepting bribes, (6) Accepting gifts related to one’s position, (7) 
Bribing, (8) Embezzling money or allowing embezzlement, (9) Blackmailing other parties, (10) 
Acting fraudulently, (11) Taking over State land and harming other people, (12) Accepting 
gratuities and not reporting to the KPK, and (13) People who hold official secrets and do not 
provide information (Law of the Republic of Indonesia No. 30 at 2002 concerning the Corruption 
Eradication Commission). 

Corruption is contrary to religious values and social norms, and is a source of major problems 
in the country (Begovic, 2005; Bowser, 2001; Porta, 2000; Seligson, 2002). As an reprehensible 
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crime, corruption must be resolved using unique methods. In addition to efforts to eradicate 
corruption, prevention efforts are needed to suppress the development of corruption in Indonesia 
(Manurung, 2012; Suryani, 2013). The Indonesian government has established a strategy to 
prevent corruption through anticorruption education (Kadir, 2018). Through anticorruption 
education, anticorruption values and enthusiasm can be instilled from an early age, so that the 
mentalities and personalities of the younger generation are intolerant of corruption and they have 
the courage to fight corruption. Anticorruption education is needed to create a clean culture 
(Dewantara et al., 2021; Gusnardi, 2014). Countries that do not have good education (anticorrupt-
ion) systems have higher levels of corruption (Evrensel, 2010). Therefore, anticorruption 
education must be delivered from an early age, from primary to higher education (Akbar & Vujić, 
2014; Vaknin, 2009). 

From the perspective of Islamic education, anticorruption education is referred to as tahdhib, 
the process of forming morals or character (Karbakhsh & Ahmadi Safa, 2020). Therefore, this 
education does not just transfer knowledge, but requires reasoning, and internalization of values 
and morals so that morals or anticorruption characteristics are formed. There are at least six 
fundamental values in anticorruption education, namely honesty, independence, justice, 
discipline, responsibility and courage (syajaáh) (Arliman, 2017). Education that supports this 
value orientation should create guilt among those tempted to commit corruption, and anger 
among witnesses (Kadir, 2018). 

In the context of corruption prevention in Indonesia, it is no exaggeration that Islamic Religious 
Universities (PTKI) are expected to play an active role in efforts to eradicate corruption in 
Indonesia. Because, bearing the identity of a 'religious' institution, there is a 'moral' responsibility 
to participate in building an anti-corruption culture in society. The academic community is 
expected to act as agents of change and driving force for the establishment of a life order that is 
free from corruption. The 'Islamic' identity should be enough to guarantee that PTKI can serve as 
a role-model for a good educational ecosystem for the growth of an anti-corruption culture. In this 
case, an anti-corruption culture can only be formed through anti-corruption education supported 
by a good educational ecosystem. 

The term ecosystem, which is widely used in various fields of scientific study, including 
education, was first introduced by ecologist Arthur George Tansley (1935) to refer to the 
relationships between organisms in an environment and the interactions that occur between 
organisms to be able to live together (Elrick, 2021; Valk & Arnold G., 2014). Thomas & Autio 
(2014) define an ecosystem as a collection of interdependent network organizations engaged in 
“shared value creation”. Referring to several of these definitions, an ecosystem can be understood 
as a complex network of interconnected systems. Furthermore, Thomas & Autio (2014) also 
categorized the ecosystem concept into three characteristics, namely value-creating networks, a 
governance system, and shared logic (Autio & Thomas, 2014; Falkner et al., 2018). 

Within education, the ecosystem concept is used as a framework for defining educational 
operational components and processes (Gundogan et al., 2015). Kozyreva (2022) explains that 
the educational ecosystem includes all elements that are connected through educational 
interaction processes (such as teaching and learning activities, management, evaluation, 
innovation, and so on) to achieve common goals. In this case, these elements not only include 
parties within the relevant educational institutions, but also include the community, stakeholders, 
and policyholders at a broader level (Abdul-Jabbar & Kurshan, 2015). In the context of Indonesian 
national education, the term educational ecosystem is included in the Strategic Plan of the 
Ministry of Education and Culture of the Republic of Indonesia for 2015-2019, as quoted: "…The 
formation of people as well as an educational and cultural ecosystem with character based on a 
spirit of mutual cooperation". 

The question is, how is an anticorruption education ecosystem built at PTKIN? So far, studies 
regarding anticorruption education in higher education generally discuss regulatory issues 
(Hasanah, 2018; Kadir, 2018), values (character) education (Dewantara et al., 2021; Harto, 2014; 
Hidayat, 2019) and models for implementing anticorruption education (Arifin, 2015; Gusnardi, 
2014; Hakim, 2012; Kristiono, 2018; Prasetyo et al., 2021). These studies focus more on how 
anticorruption values can be taught to students either through separate courses or through 
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integration models with existing courses. There is one crucial aspect that has not been touched 
upon by previous researchers; educational ecosystems, or the environment as a determining 
factor for students' mental and intellectual development. How will students' anticorruption 
mentality be formed, if the institution is still tolerant of corrupt practices or its officials are even 
caught in corruption cases? Therefore, anticorruption education will only be effective if the 
(educational) ecosystem at the university is conducive. In this case, research which focuses on 
anticorruption education ecosystems in higher education is still very limited. 

This research addresses the shortcomings of existing studies by looking at anticorruption 
education ecosystems built by religious colleges, which have implications for whether anticor-
ruption education is effective. The formation of students' anticorruption attitudes is closely 
related to the educational environment (Duska & Whelan, 1982; Perdana, 2018). Specifically, this 
study aims to answer how PTKIN respond to government policy obligating educational organi-
zations to institutionalize anticorruption behavior through anticorruption courses. A deep under-
standing of anticorruption education ecosystems in religious universities can provide a model for 
problem solving action plans for handling cases of corruption in Indonesia. It is hoped that this 
study can contribute to a cultural revolution towards an anticorruption cultural ecosystem in 
Indonesia. 

This research is based on the argument that the effectiveness of anticorruption education is 
influenced by the condition of an educational ecosystem. The non-functioning of elements of an 
anticorruption education ecosystem, such as a network for transmission of values, organizational 
governance, or the interrelation between elements in building an anticorruption movement, re-
sults in a non-conducive anticorruption education ecosystem. For example, the failure of a moni-
toring system causes immoral actions to proliferate so that they become habits and are accepted 
as truth. Therefore, anticorruption education ecosystems in universities greatly determine the 
effectiveness of anticorruption education in forming students' anticorruption mentalities. 

Methods 

This research analyzes anticorruption education ecosystems in religious colleges. Anticorrupt-
ion education will not be effective if it is not supported by a good ecosystem for the growth of anti-
corruption culture. A college environment characterized by religion (Islam) can be a good eco-
system for anticorruption education. Religious character can be an asset in creating a learning 
environment that is conducive to spiritual and anticorruption mentality formation of the acade-
mic community. Religion is related to anticorruption teachings (Ko & Moon, 2014). Anticorruption 
education ecosystems in religious universities can be used as a support to build anticorruption 
culture in Indonesia. 

This research uses a descriptive quantitative method. Quantitative data was extracted using 
Google forms to collect information about anticorruption education ecosystems in religious 
colleges. Data collection was carried out through questionnaires, with variables extracted from 
Thomas and Aution's (2014) ecosystem theory: (1) anticorruption value creation networks; (2) a 
clean and transparent governance system, and (3) collective awareness of the need for a move-
ment to fight corruption (shared logic). The value-creation network revolves around the process 
of internalizing values of an organization within a dynamic symbiotic relationship between com-
ponents. (Autio & Thomas, 2014). The governance system is responsible for managing all compo-
nents of an organization by determining necessary rules and cultural norms (Autio & Thomas, 
2014). Meanwhile, shared logic consists of cognitive elements and includes legitimacy and mean-
ing. Legitimacy is related to acceptance of norms through understanding the aims and objectives 
of the ecosystem. Meaningfulness is related to the growth of responsibility and collective 
awareness to collaborate in the face of challenges, as well as awareness to build reciprocal 
relationships so as to emerge a collective identity that is realized in the form of shared logic 
(Adner, 2012; Autio & Thomas, 2014; Iansiti & Levien, 2006). 

Of the 37 PTKINs, there were 24 PTKINs who provided feedback on the questionnaires distri-
buted. The respondents of this research were Vice Chancellor II (general administration, planning, 
and finance) and SPI (Internal Supervisory Unit) administrators at religious colleges. Based on the 
responsibilities within higher education management, these two figures are considered to have 
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strong authority when monitoring the safety of educational institutions from the dangers of 
corruption. The data obtained was then analyzed using descriptive analysis techniques and 
interpreted qualitatively through the following five-scale quantitative data conversion table 
(Sukarjo, 2006). 

Table1. Five Scale Score Conversion 

Category Scoring Intervals Qualitative Data 
A X > 4,21 Very Good 
B 3,67 < X ≤ 4.21 Good 
C 2,60 < X ≤ 3,67 Average 
D 1,79< X ≤ 2,60 Deficient 
E X ≤ 1,79 Very Deficient 

Results and Discussion 

Anticorruption education in universities is effective in a good anticorruption cultural 
ecosystem. No matter how strong anticorruption education is, if it is not supported by a conducive 
ecosystem, it will cause value conflicts and confusion for students, who might reject these values. 
Students not only need to receive instruction (sermons/khotbah) about values, but also need a 
conducive environment, lecturers with integrity, campus officials committed to the actualization 
of these values, as well as a massive movement from the campus community to uphold anticor-
ruption values in daily behavior. Therefore, the anticorruption education ecosystem requires 
harmony between anticorruption (value-creating networks), a clean and transparent governance 
system, and collective awareness of the need for a movement to fight corruption (shared logic). 

Value-Creating Networks 

The categorization of anticorruption value creation (value-creating networks) data at PTKIN 
was developed based on 8 questions (questionnaires) and can be described in Table 2. 

Table 2. Distribution of scores on value creation-networking characteristics 

  N Min. Max. Mean SD Category 
VC1 The curriculum for all courses is created by incorporating Islamic 

ideals 
24 1 5 4.04 .999 B 

VC2 The course curriculum already contains anticorruption values 24 1 5 3.37 .970 C 
VC3 The socialization of anticorruption values is sufficient through 

existing courses 
24 1 5 3.21 .932 C 

VC4 There is no special need for anticorruption courses 24 1 5 3.37 1.173 C 
VC5 The academic community already understands the types of 

corruption 
24 2 4 3.17 .702 C 

VC6 The academic community understands the latent dangers of 
corruption 

24 2 5 3.96 .806 B 

VC7 The academic community dares not to be corrupt 24 3 5 3.87 .797 B 
VC8 The academic community dares to fight corruption (dares to report if 

they know about acts of corruption) 
24 2 5 3.50 .978 C 

Valid N (listwise) 24      
 Average 3.56 C 

Source: Processed based on the research data 

Table 2 shows that the value network in PTKIN is built on the integration of Islamic values, 
which is reflected in the PTKIN curriculum (VC1), which is developed on the basis of Islamic values 
(score category B). Islamic values in the PTKIN curriculum also include anti-corruption values 
(VC2), although the socialization of anti-corruption values (VC3) to form a network of commu-
nities with the same understanding and views on corruption still needs to be improved (score 
category C). The network of Islamic values developed by the PTKIN curriculum does not automati-
cally lead to a good understanding of the different types of corruption (rating category C). 
Therefore, special courses (VC4) or socialization on anti-corruption at PTKIN are still needed 
(rating C). If we look more specifically at the characteristics of value creation networks in (VC6) 
and (VC7), we see that the components of Islamic religious universities have a good awareness of 
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the latent dangers of corruption (score category B), as well as a commitment not to commit 
corruption (score category B). However, the courage to fight corruption (VC8) by reporting when 
they find out about corruption in their environment (score category C) still needs to be improved. 

Based on the average score (3.56), anticorruption value creation networks at PTKIN meet the 
sufficient criteria for quality qualitative data (score category C). From a value creation network 
perspective, it can be understood that the anticorruption education ecosystem within PTKIN is 
generally quite supportive, although integration and socialization of anticorruption values can 
still be improved. The Islamic focus within the PTKIN curriculum can actually be an asset when 
developing anticorruption values which reinforce religious values. 

Clean and Transparent Governance System  

The distribution of data on a clean and transparent governance system in the PTKIN environ-
ment developed based on 13 question items (questionnaire) can be described as in Table 3. 

Table 3. Distribution of scores on governance system characteristics 

  N Min. Max. Mean SD Category 
GS1 Leadership’s commitment to anticorruption 24 3 5 4.54 .588 A 
GS2 All officials and lecturers have an integrity pact 24 2 5 4.21 .833 A 
GS3 Governance is based on risk management 24 2 5 3.92 .830 B 
GS4 Planning is prepared based on IKU/Renstra 24 3 5 4.50 .590 A 
GS5 RKAKL reviewed 24 4 5 4.67 .482 A 
GS6 Monitoring and evaluation of program implementation is 

carried out 
24 3 5 4.42 .654 A 

GS7 Prepare accountable activities and financial reports 24 4 5 4.50 .511 A 
GS8 Effective internal supervisory institution/unit 24 2 5 4.29 .859 A 
GS9 Officials (KPA/PPK) receive gifts from partners 24 2 5 4.29 .908 A 
GS10 Officials (KPA/PPK) or lecturers receive parcels/gifts. 24 2 5 3.96 1.042 B 
GS11 There are still fees for students other than UKT (for 

example graduation celebration fees, etc.) 
24 1 5 4.12 1.227 B 

GS12 LAKIP was announced to the public 24 1 5 3.46 1.062 C 
GS13 There is a PPID (Information & Data Management Officer) 24 2 5 4.13 .850 B 
Valid N (listwise) 24      

 Average 4.23 A 
Source: Processed based on the research data 

Based on Table 3, it shows that the characteristics of the governance system at PTKIN generally 
run very well. A closer look at the characteristics of the governance system in (GS 1) and (GS 2) 
reveals that PTKIN's management is highly committed (GS 1) to establishing a clean and trans-
parent university governance system (score category A), and that civil servants, lecturers and 
teaching staff also possess excellent integrity (GS 2) (score category A). The spirit to build a good 
university governance within PTKIN is very good, with the awareness of using good risk manage-
ment (GS3) in organizational management (score category B). Likewise, the management cycle 
runs very well (score category A), starting from planning based on Renstra/ICU (Key Performance 
Indicators) (GS4), RKAKL review (GS5), program monitoring and evaluation (GS6), and account-
able reporting (GS7), and the effective functioning of the control and monitoring system carried 
out by SPI (GS8). Furthermore, the components within PTKIN also have good synergies to prevent 
any acts of corruption, as demonstrated by the absence of acceptance of gratification or illegal 
charges to students other than UKT (single tuition fee), as shown by GS9, GS10 and GS11. In the 
aspect of openness, it seems that PTKIN still needs to improve, especially in the publication of 
LAKIP (GS12) (score category C), although PTKIN already has an institution of PPID (Information 
and Data Management Officer) (GS13) that functions well (score category B). 

Based on data on the governance system criteria as presented in table 03, PTKIN’s governance 
system is supportive of an anticorruption education ecosystem as indicated by its average score 
(4.23) (score category A). From a governance system perspective, universities/colleges within the 
PTKIN environment are managed using the principles of good university governance, with a focus 
on clean, accountable and transparent management. Transparency, however, can still be 
improved within PTKIN. 
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Anticorruption Movements (Shared Logic) 

The third indicator of the anticorruption education ecosystem variable is shared logic, which 
is the existence of an anti-corruption movement carried out by the campus community in the 
PTKIN environment. The distribution of data on the anticorruption movement (shared logic) in 
the PTKIN environment developed based on 5 questionnaire items is described in Table 4. 

Table 4. Distribution of shared logic characteristics scores 

  N Min. Max. Mean SD Category 
SL1 The campus held an open anticorruption declaration 24 2 5 3.79 .977 B 
SL2 Number of lecturers' academic works 

(books/research/journals) with anticorruption themes 
24 1 4 2.79 .932 C 

SL3 Anticorruption seminars/workshops/discussions 24 1 4 3.33 .868 C 
SL4 The campus commemorates anticorruption day 24 1 5 3.04 .955 C 
SL5 The campus is building an anticorruption movement 

with students and the community 
24 1 5 3.38 1.096 C 

Valid N (listwise) 24      
    Average 3.27 C 
Source: Processed based on the research data 

Based on Table 4, the characteristics of the anti-corruption movement (shared logic) in PTKIN 
generally show that it has not run satisfactorily.  In fact, in order to build an anti-corruption 
education ecosystem in higher education, a communal movement for anti-corruption campaign 
that is carried out on a massive scale is needed. A communal movement for anti-corruption will 
create a common awareness that corruption is a common enemy that must be fought, thus 
creating an attitude of public antipathy toward corruption and the courage to fight corruption. 
Based on the results of the research, universities in the PTKIN environment already have a 
commitment to eradicate corruption, as evidenced by public anti-corruption statements (SL1) by 
universities (score category B). However, the anti-corruption declaration was not followed by a 
massive movement, either academic in nature through the publication of academic works (SL2), 
anti-corruption seminars (SL3), or social movements campaigning against corruption such as 
commemorating anti-corruption days (SL4) or mobilizing anti-corruption movements with 
students and the community (SL5). Overall, the percentage of community movements 
campaigning against corruption is still in the insignificant category (score category C). 

Based on the achievement of the average score (3.27) on the criteria for the anti-corruption 
movement (shared logic) within PTKIN, it shows a sufficient category (score category C).  This 
score shows that the PTKIN has not achieved the maximum in the building of a social movement 
to make the people aware of the dangers of corruption. In fact, as an educational institution based 
on the Islamic religion, there is a moral responsibility to contribute to the building of a clean 
Indonesia that is free from the threat of corruption. Corruption is the enemy of the society and it 
is a religious duty to fight against it (Abdulkareem & Ye-zhuang, 2017). 

Anticorruption education in higher education has so far been limited to theory, revolving 
around studying anticorruption values (Subkhan, 2020). Curricula have not yet touched on 
character-building for students to imbue in them the courage to reject corrupt practices and dare 
to take action against corruption. Universities need to work to prove themselves as institutions 
that can safeguard the nation's integrity as well as become a driving force for the anticorruption 
movement in Indonesia (Kadir, 2018). In the midst of Indonesia's corruption crisis, universities 
and colleges are faced with the challenge of forming national character, as well as transferring 
knowledge of technology, mastering skills and arts, and also building enthusiasm and competence 
as agents of social change to create a country free from the threat of corruption (Suacana, 2004). 
Moreover, being a religious college, PTKIN have an extra burden to prove that the spirit of 'reli-
gion' can be a solution to the corruption crisis in Indonesia. Anticorruption education ecosystems 
are proof of PTKINs’ commitment to being a driving force for integrity as well as stopping 
corruption in this country. 

This study found a picture that the educational ecosystem in the PTKIN environment is quite 
supportive for anti-corruption education, but it still does not meet the expectations of society. 
Based on the results of data analysis on the three characteristics of the measured anti-corruption 
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education ecosystem, Islamic universities in Indonesia showed an average score (3.4833) (score 
category C). This shows that although the educational ecosystem of PTKIN is quite conducive to 
anti-corruption education, it has not met the expectations of the community. Public expectations 
of PTKIN are very high, with the Islamic label, universities within PTKIN should be a role model 
as a center for developing national integrity and a driving force for the anti-corruption movement 
in Indonesia. 

This study also implies that there is no compatibility between the infrastructure, educational 
structure, and culture of anticorruption education in PTKIN. Only the educational structure 
supports a transparent higher education governance system (table 03), even without institutional 
structure that specifically operates to bolster anticorruption efforts. In terms of infrastructure and 
cultural aspects, which are shown through value-creating networks and shared logic (score 
category C), it can be inferred that Good University Governance is not yet followed by the spirit to 
build an anticorruption value system. Whereas, such value creation which is disseminated 
through various ways, for instance by institutionalizing anticorruption education as a course, is 
significant for ensuring the shared internalization of the danger of corruption. In fact, PTKIN 
believe that the network of Islamic values developed through the curriculum already embodies 
anticorruption education values. However, the integration of Islamic values into the PTKIN curri-
culum does not automatically lead to an understanding of types of corruption and anticorruption 
values. Similarly, the anticorruption movement's low score demonstrates that campuses have not 
played their role as a driving force in a communal movement against corruption. Thus, even 
though the educational ecosystem within PTKIN environments is quite supportive towards 
anticorruption education, it still needs to be optimized, especially in regard to infrastructural and 
cultural aspects. 

Anti-corruption education as a character education requires a stage of reasoning and inter-
nalization of the anti-corruption character values (Kadir, 2018). According to Suseno in (Djabbar, 
2009), an education that supports value orientation is an education that makes people feel 
ashamed when they are tempted to commit corruption and makes them feel angry when they 
witness corruption. The process of value internalization is influenced by the social environment, 
cognition development, empathizing and cognition struggles (Duska & Whelan, 1982).  Therefore, 
teachers, parents, and the surrounding community must be able to model anti-corruption 
behavior, especially the implementation of the values of honesty, justice, and responsibility in 
everyday life. 

The higher education anticorruption education ecosystem is determined by three factors, 
namely infrastructure, structure, and culture. Infrastructure encompasses the existence of univer-
sity policies that ensure the proper functioning of an anticorruption value creation network, either 
through anticorruption education courses or policies regarding the integration of anticorruption 
values into the university curriculum. Students not only should understand anticorruption values, 
but also corruption and the impacts it can have. Structural factors are built through well-
functioning university organizational governance, with zero tolerance for corrupt practices. These 
provide evidence to carry out GUG (Good University Governance) relevant to the anticorruption 
values taught to students. Universities must be managed using the principles of justice, respon-
sibility and transparency so that there is not room for corrupt practices. In addition, universities 
can establish institutions that specifically work in the anticorruption field, for example corruption 
study centers. Cultural factors are developed through communal movements to fight corruption. 
Anticorruption culture must be institutionalized as a routine activity on campus. Campus should 
be a place where one feels ashamed if they engage in corrupt practices. Corruption must become 
a common enemy. Campuses must also become centers for social movements against corruption, 
both through academic activities and communal awareness movements about the dangers of 
corruption. 

The results of this research prove that the integration of Islamic values in the higher education 
curriculum within PTKIN does not fully guarantee the formation of a good educational ecosystem 
for anticorruption education. This research also provides a different perspective from previous 
studies. Studies conducted by Arifin (2015), Kadir (2018), Kristiono (2018), and Subkhan (2020) 
describe anticorruption education from a regulatory perspective, and integration of anticorrupt-
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ion values, models, methods and media in higher education. Research that takes an anticorruption 
education ecosystem perspective is still very limited. This research can complement previous 
research which focuses on anticorruption character education, especially at the higher education 
level. 

The results of this research show that the corruption crisis in Indonesia is a real threat that 
must receive attention from all actors, including universities. Universities have a large respon-
sibility, not only to participate in prevention efforts through anticorruption education, but also to 
foster good ecosystems for anticorruption education. It is ironic that several higher education 
officials have been caught up in corruption cases, as it shows that universities are not sterile from 
corrupt practices. Higher education institutions should be a driving force in upholding integrity. 
However, some are overrun with corruption. The future of Indonesia could be destroyed due to 
corruption. Therefore, preventative efforts need to be taken, one of which is education. Some steps 
include: (1) universities must build good educational ecosystems for anticorruption education; 
(2) it is necessary to include PAK (Anticorruption Education) courses in higher education 
curricula; (3) regulations are needed to require every lecturer can integrate anticorruption values 
in every lecture; and, (4) there should be a massive movement to build anticorruption cultural 
ecosystems in higher education. These preventative efforts will work only if they are supported by 
all elements involved in PTKIN, particularly structural and functional staff within the institution 
who work as the primary driving forces for the integration of anticorruption education. 

Conclusion 

This study has found that the condition of the educational ecosystem in the universities within 
the PTKIN is quite supportive for the anti-corruption education. However, these achievements are 
still not in line with the expectations of most Indonesians. Being a "religious" university does not 
guarantee that PTKIN has an educational ecosystem conducive to anti-corruption education. The 
integration of religious values into course learning is no guarantee that students will have an 
understanding of corruption. For the internalization of anti-corruption values, students are in 
need of a good and conducive ecosystem for anti-corruption education. In the midst of the corrupt-
ion crisis, PTKIN must be able to prove itself as an institution that is capable of producing young 
people with integrity in addition to professionalism. 

The limitations of this research lie in its broad perspective on anticorruption education ecosys-
tems in higher education within PTKIN. In fact, each PTKIN institution has its own management 
practices, including in providing anticorruption education. Based on these limitations, it is 
necessary to carry out further studies by focusing on more specific units of analysis, for example 
forms of integration of anticorruption values in learning courses or anticorruption culture on 
campus. 
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